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The School of the Future 
 
 
 
 
Introduction 
 
1. The Authority welcomes the opportunity to contribute to this policy review.  In 

our evidence, we focus on the seven issues identified by the Committee but 
have extended the fourth issue to include assessment.   

 
Our Vision 
 
2. The raising of standards must lie at the heart of any anticipated changes.  

The school of the future must be a centre of excellence in teaching and 
learning.  The issues identified by the Committee should be developed with 
this overall aim in mind.  The implementation of any proposals needs to build 
on current practice, supported by appropriate resources in terms of training 
and funding. 

 
Issue 1: The school as a Community Resource 
 
3. The school as a community resource will be vital for life long learning for the 

future.  The following are key elements in such a use: 
• the buildings to be available throughout the year; 
• the multiple use of buildings, ensuring equal opportunities and social 

inclusion, particularly in relation to access to ICT; and 
• enhancement of existing buildings and the design of new buildings to 

match the learning needs of the whole community. This may mean 
rethinking architecture for sustainable, energy efficient buildings. 

 
4. For this vision to become a reality, the facilities will need an effective site 

management infrastructure, with adequate funding to ensure maintenance 
and development.  We need to avoid placing any added burdens on the 
‘school’ element of the site. 

 
5. Using the school as a community resource has the potential for enhancing the 

curriculum and improving standards and quality of learning. In particular, it 
could lead to: 

• increasing the range and use of adults in the community with young 
learners, including closer links to business. 

• schools as a hub for lifelong learning in each community – embracing 
continuing, adult, distance and electronic learning. 
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6. As schools become more of a community resource and as pupils/students 
become more independent learners, the “School of the Future” may become 
regarded as the “Educational Community of the Future”. Just as the school 
has a growing role to play in the community, so the community has an 
increasing role to play in the education of young people. 

 
7. In moving towards this future, we need to review the organization and 

structure of the school day, which has become anachronistic and may no 
longer meet modern society’s needs. The duration and timing of terms and 
school holidays should also be reviewed. The current long summer break 
impedes progress in learning for many pupils. Some terms may be too long, 
so that both teachers and learners are too tired to use all the time in school 
effectively. Moreover, with a much higher percentage of the population 
seeking higher education, there are calls to review the current system so that 
admission to university is based on actual and not predicted results. All 
relevant factors should be considered together, since any radical change to 
the timing of the school year has to be undertaken on an England and Wales 
(if not, wider) basis, and can happen only rarely. 

 
8. There is a need to move to more open, information-rich schools, which 

operate with a more democratic constitution, giving meaningful responsibility 
for all learners, according to their age and maturity. Structure is desirable to 
ensure that pupils and students learn effectively. However, within that 
structure, there needs to be greater flexibility than at present. For learners up 
to the age of 16 or possibly 19, schools might have ‘common hours’, during 
which much of the  ‘entitlement’ curriculum and the mainstream options were 
offered, but provide for a wider range of options and enrichment activities 
flexibly outside those “common hours”. These kinds of arrangements would 
also have the potential to benefit older learners. 

 
 
Issue 2: Use of, and developments in, IT 
 
9. Wales needs to harness the benefits of ICT for teaching, learning and 

administration. Wales also needs to develop its capacity to use ICT to the full 
in assessment and qualifications. All this requires a strategic approach that 
ensures the necessary technical infrastructure within and across centres in 
Wales, a trained work force and planned investment. The recently appointed 
ICT Task Force will have a key role to play here. 

 
10.  Schools need to plan for: 

• increasing use of the internet giving learners access to information and  
communication, including the use of Cymru-on-Lein, NGfL Cymru and 
other websites; 
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• the development of information literacy, so that learners know how 

and where to obtain relevant  information  and how to  critically 
analyse and evaluate that information;  

• greater flexibility in pupil groupings – individualisation not 
standardisation;  

• improved support for gifted and able pupils, pupils with special 
educational needs, Welsh medium provision, minority subjects and for 
English as an additional language; 

• a wider range of choice in courses through use of  video conferencing 
and interactive whiteboard with all teachers/pupils trained in their use; 

• some investigations and practical work to be carried out virtually; 
• homework sent and returned via email or disk; and 
• enhanced training and development opportunities for staff. 

 
11. Schools could enhance their administrative arrangements through, for 

instance: 
• packages ensuring the efficient running of school, releasing teachers 

to concentrate on teaching, e.g. monitoring truancy by using electronic 
registers for lessons; and 

• systems for storing, submitting and retrieving data relating to pupils 
and students, locally and nationally, including for national 
qualifications. 

 
 
Issue 3: Teaching methods 
 
12. Pupils and students will learn best where their teachers and lecturers:  

• understand the needs of the learners in their charge and the style of 
learning that suits them best (one size does not fit all); 

• understand how to maximize benefits from the various types of 
learning styles; and 

• recognize the importance of learners’ emotional well being. 
 
13. We therefore need to create learning environments where: 

• different kinds of intelligence are cultivated - there is no one version of 
excellence; 

• all learners are treated as able and talented – each individual’s 
abilities are sought out and recognized;  

• teachers and pupils recognise the value of taking risks and 
collaborating;  

• students pursue problems and have control over the purpose, content, 
form and pace of learning; and 

• independence is encouraged. 
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14. Teaching methods will entail:  

• increasing focus on individual students  
• emphasising process of learning , and 

 
And will challenge the following assumptions: 

 
• “schools fix deficiencies” 
• “learning is only in the head” 
• “everyone learns in the same way” 
• “learning only takes place in the classroom”  
• “there are “ smart” and “dumb” individuals”. 

 
Issue 4: Curriculum and Assessment 
 
15. The school curriculum has traditionally been based on a number of individual 

subjects. In a changing and developing society, schools are providing more 
and more learning that does not fit neatly within these subjects – areas such 
as personal and social education (PSE), sustainability, equal opportunities, 
basic, key and essential skills, and, for older learners, careers and work-
related education.   The risk of serious overloading is plain.   

 
16. Moreover, the present testing and qualifications systems, together with the 

selection criteria for higher education, focus on ‘subjects’. Therefore, areas of 
learning like PSE often have a lower status in the eyes of learners, their 
parents and society at large. All of this serves to squeeze these developing 
areas of learning, even though they may be what learners most need to equip 
them for life in modern society and work in the 21st century.  

 
17. We need a paradigm shift. First, we should articulate what our young people 

need from education in the 21st century. What should we retain from the 
existing school curriculum and what should we remove? Specifically, we need 
to: 

• develop a consensus about the priorities for education to meet 
individual learners’ needs for the future, taking account also of the 
broader needs of Wales; 

• rethink the entitlement that  reflects those priorities; 
• critically scrutinize the curriculum, recognising  that ‘content’ is only 

one dimension; 
• cater for individual preference, school and community 

strengths/needs; and 
• consider what needs to be assessed, why, how and when. 
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18. The Welsh Assembly Government’s consultation document Learning 

Pathways 14-19 already points clearly in this direction, with provision based 
on the learner rather than the provider. ACCAC welcomes the invitation in this 
document to give advice, in the context of its pending review of the National 
Curriculum, on whether the statutory requirements at KS4 remain appropriate. 
This is an important aspect of the strategic planning necessary for moving 
from the present arrangements towards the school of the future. 

 
19. There is also a specific remit in The Learning Country relating to developing 

appropriate provision in the early years, based on what we know about the 
way young children learn. This remit - ‘Whether, and, if so, how best, to 
integrate the existing Desirable Outcomes (with Key Stage 1) and to enable 
practitioners to support children’s rounded progress through a proposed 
statutory foundation phase with a curriculum extended from 3 to 7’ – requires 
an evaluation of the effectiveness of current practice. 

 
20. Other countries are already exploring possible radical alternatives. For 

example, CCEA, our counterparts in Northern Ireland, have recently 
published “Detailed proposals for the Revised Primary Curriculum and its 
Assessment Arrangements”, which go some way in defining the future 
curriculum within Northern Ireland’s schools. Their proposed curriculum for 
Key Stages 1 and 2 is now set out in five areas: 

• Creative, Expressive and Physical Development 
• Language and Literacy 
• Mathematics and Numeracy 
• Personal Development 
• The World Around Us. 
 

21. These areas replace the previous list of subjects, but, of course, the 
elements of those subjects remain within the areas. Assessment has been 
considered alongside the curriculum proposals. The approach has been to 
emphasise the impact of good quality day-to-day assessment as a means of 
encouraging progress. 

 
22. Drawing on the experiences of other countries, we, in Wales, need to explore 

alternative ways of structuring the curriculum for learners, possibly in three 
stages: foundation phase; middle years (up to14) and 14-19 as a basis for the 
School of the Future in Wales.  

 
23. This approach would need to integrate the recommendations in Iaith Pawb: 

A National Action Plan for a Bilingual Wales. Bilingualism will need to be a 
fundamental aspect of the curriculum of the “School in the Future”.  
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24. Assessment arrangements would evolve as a product of preferred 

proposal(s).  Current research indicates that assessment which is explicitly 
designed to promote learning, is the single most powerful tool we have for 
raising standards and empowering lifelong learners. Regular review and 
assessment, feeding back into teaching and learning, is a key component and 
feature of good teaching and learning. However, in terms of public 
accountability, some form of summative assessment will be required at the 
end of Key Stages 1, 2 and 3 and, the more so, post –14 with qualifications.  
This will need to have an external (or externally verified) element in relation to 
qualifications and, perhaps, also at Key Stages at 2 and 3.  

 
25. We should therefore build on the principles underpinning the present 

structure of statutory assessment in Wales (as set out in Getting the Best 
from the National Curriculum Assessment Arrangements in Wales, 1997 and 
The Learning Country 2001) with the emphasis on teacher assessment, 
which must continue to play a significant role in the future. 

 
26. Learning Pathways 14-19 proposes a curriculum and assessment model 

based on the Welsh Baccalaureate Qualification (WBQ), which is currently in 
preparation for piloting from 2003. The WBQ places, at the heart of all 
students’ programmes, a combination of personal and social education, work-
related learning, an understanding of Wales, Europe and the World, coupled 
with opportunities to develop key skills. It values academic, vocational and 
mixed pathways equally. It offers a stepping-stone from current provision to a 
future that will provide a broader entitlement for all 14-19 year olds, with room 
for specialisation to reflect individual interests and aspirations.  

 
27. However, we need also to review the total assessment burden on learners, 

particularly from the age of 14.  Currently, our students may be using too 
much of their time at school or in college undergoing assessment for the 
purposes of qualifications, at the expense of learning and broadening their 
experiences. However, such developments must also take care not to 
undermine the credibility of qualifications in the eyes of employers, higher 
education and the wider public. 

 
Issue 5:Funding 
 
28. Successful change is not possible without appropriate resources, 

strategically employed through short, medium and long term planning. 
 
29. Commitment and co-ordination are of paramount importance. Developing the 

school of the future as a community resource may require coordination of 
funding from sources that have hitherto functioned independently. Without 
explicit and agreed arrangements in advance, the desired developments are 
likely to be seriously hampered by disputes about how money is used and 
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who should pay for which aspects.  
 
30. Funding for professional development and training is also essential. We have 

a teaching force that has been trained to operate within the current system. 
We need a teaching force that is equipped to teach in the school of the future. 
We also need to develop the managers of the future who will nurture, value 
and further develop a skilled, confident, empowering teaching force.  

 
Issue 6: Widening opportunity and participation 
 
31. We believe that the introduction of a more flexible curriculum within the 

school as a community resource, with greater attention to diverse learning 
styles, use of ICT and greater emphasis on self-esteem, should widen 
opportunity and participation. These measures should lead to success for 
more students, with learners becoming more motivated to continue learning 
throughout their lives. 

 
32. At the same time, there is a need to embed education as part of the wider 

social policy – tackling poverty, poor housing, poor health, and criminality. We 
need to ensure that the gulf is not widened between those who have access 
to ICT and those who do not. All should have equality of opportunity – rural 
and urban, Welsh and English speaking. 

 
 
Adding value to the education and school experience 
 
33. The ideas discussed above are proposed precisely because they have the 

potential to add value to the education and school experience. 
 
Conclusion 
 
34. The Authority looks forward to exploring these matters further at the 

Committee meeting. 
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